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Abstract

Beginning with some considerations about the retethip between globalization
and education, the particular significance of thextiary education sector for a
developing society like that in Vietnam is addrdss® glance at the Vietnamese
record of educational reforms in general and intigey education in particular
reveals considerable successes as well as hugéenbak. While reform needs and
reform goals are scarcely controversial, the bgsioblem of all reform attempts is
how to achieve sustainable development of the ¢idneh system. In order to
launch a proven and sustainable reform scheme,e@emmend an action research
approach. Some strategic starting points are gigembining the approach of self
learning reform with research methods. This comtidmapromises an improvement
of the scientific level of teacher training institans in their core tasks, i.e. providing
students continual encouragements and innovatammieg abilities.

1. Education in the Context of Globalization

The term “globalization” was first used in socialesi\ce and was found for the first time in
Encyclopaedia Britannican 1961. Since 1990, after socialism collapse&astern Europe and
the Cold War ended, the process of economic glpdiadin has been developing rapidly and the
term has continued to gain popularity.

Though the terminology of globalization began toused as late as mentioned above, the
sign of globalization process was appeared as earlthe 18 century—a time of numerous
exploration cruises, of which a well known exampdethe first cruise around the world of
Ferdinand Magellan, who discovered trade routesngntbhe Asian, American, and African
continents. Modern globalization is known as anréasingly international integration in all
fields of economics, culture and society. It haspaets on every individual, society,
organization, and state. Technological progresspeaally new technologies in
telecommunication, and transportation as well ag firade policies in international trade are
main reasons for its dissemination. Theodore L€¥BP5-2006), a German immigrant who was
a professor in Harvard University, was the firsptovide a definition of globalization from the
viewpoint of economic policy makers in “The Glolzaliion of Markets” in 1983.

From an economic viewpoint, globalization is chésdgzed by a set of changes in
economic structure, leading to basic changes ernational labor allocation in recent years. It
results in rapid growth of the global economy. Gliitation can be described with the five
following factors.
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« New technologies, especially computer technology dransportation systems,
rationalized at the highest level, have opened oportunities to meet the demand for
goods and services all over the world.

- Because opportunities also mean pressure, what wdependent activities of each
nation in the past have been narrowed down andacegl by the activities of
international corporations, who are considered labaj players. These corporations
choose to invest in the locations where they carhgemost benefits. Their investment
decision does not depend on the viewpoint of thi®ndhey invest in.

- Therefore, an international financial system appe8illions of US dollars can be
transferred through this system in a few secondkowt any national control or
management. The independent actors are now thestaegonomies in the world.

« The global labor allocation process enters a nemogan which the labor force is
supplied to the market where the supply and demeladion is most convenient. This
results in the direct competition in labor supplypang countries and regions, for
instance, between the European and the Asian ¢esinffhe traditional production,
agriculture production, and natural resource exalimn have all fallen into global
competition where each country can have its owrarhp certain conditions.

« A final factor is the appearance of information d@atcommunication technologies a
few decades ago. They have become innovative seuwtbich strongly spurred the
growth of the global economic system.

Modern science marks a new step in human histamelléctual and technological
innovations are achievements of modern sciences;aansuch, to meet the requirements of
globalization, all the countries, including the mdeveloped ones, need to have broad and deep
scientific knowledge and applied experience. Theabdity to understand modern sciences as
well as the ability to develop these sciences @urtlre basic conditions to modernize the society
(Everset al, 2004).

All of the above characteristics of globalizatidrow that economics is the field in which
globalization happens most strongly. However, diabtion brings much more than economic
impacts to a nation. Actually, all fields of patisi are affected by globalization. Furthermore, the
development of culture and society follow globahis.

Although the above development trends are still aed at their beginning steps, all these
trends are indispensable. All countries must follbng development model, regardless of their
current development level. Any country which gogaiast this model—even partly—must pay
a high price. Such a country’s natural resourcdisb@come exhausted and the country will lag
behind desperately. This goes especially for caemtvhich are currently prosperous thanks to
their rich natural resources but which are notimglito integrate their traditional values into
global trends. For all countries, the time to adaptthis model is dwindling. Urgency is
particularly high for the developing countries, wthihave to take fast reform and strive for
sustainable results simultaneously. In the cumgéstialization context, developing countries that
want to modernize will no longer be able to appig bld European development model, which
required decades—amounting to centuries—to mowva fagricultural production, to industrial
production, to a service society, and then to timewkdedge society based on electronic
information and telecommunication technology. N@amerging countries have to develop all
fields at the same time, prioritizing the precoiuis of knowledge production (Cetto, 2006).

With this understanding, the relationship betweéuncation and successful modernization
under the context of globalization becomes clears Telation has been the central topic in the
theory of human capital (Organisation for Econoi@iz-operation and Development [OECD],
2002). The theory proves that investment in edanatind training increases the economic
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productivity of the labor force. For developing otries in the context of the globalizing world,
improving the simple labor skills is not enough dexe under the impact of changes in the
international division of labor, some professiondl vdisappear or change significantly.
Therefore, the labor in the new context of glokaian must, through education, be equipped
with new skills and capabilities. Moreover, althbudeveloping countries undergoing cultural
and social changes will cope with many difficultiasthe integration process, these difficulties
can be basically addressed by education. The thefospcial capital explains this situation in
detail. A publication in 2002 by Putnam (Putnam20—the most influential theorist of the
social capital theortindicates that social capital is constituted ofigloarganizing capabilities
comprising trust, norms, and cooperation. Thesdtaanain elements for societies to improve
their capability to act in their parts and as a l@h&or developing countries and countries who
are stepping into the developed country commuirityestment in education and training is the
basic material of the knowledge economy. Underctmalenges of globalization, that material
will become more and more meaningful (Temple, 2000)

The analysis of the relation between educationemmhomic development reveals that all
countries that want to achieve continuous sociadiass must be brave enough to apply a strong
investment policy for education and training. Whhe western developed countries experienced
many generations before they had developed thdfroggnizing capability and set up
distribution structures in the way of social wedfatates, developing countries do not have such
advantages. What developing countries have is domiexperience in innovation and
development. In addition, they sometimes have d¢e fframatic changes in their societies. These
changes are shuffling the solidarity tradition ajfriaultural societies and jeopardizing the
cohesion of the whole community. Under these comt it is understandable that great
investments in social resources are more impoftanthese countries than for the developed
countries in the West. Therefore, the simple dgwalent models must be replaced by ones
which discover and open new ways valuable for thteré. Sustainable development is not to
exploit and consume all the natural and socialuess; conversely, it is to create conditions to
integrate into the globalization process in botbreenic and cultural fields (World Commission
on the Social Dimension of Globalization, 2004).

From the above analysis, within the requirementetiucation policies, these three trends
must be taken into consideration:

(i) In the globalization wave, we can see a similasatythe global level in terms of
education purposes, contents, and standards, feggrof the characteristics of each
nation. Education as a future investment for thengpgeneration must contribute to
create and develop action capability, awarenedgyalsind the ability to understand
profoundly complicated relationships in social liéand professional life; it must
encourage creativeness in thinking and acting. chaeacteristics of each nation must
be defined in the content of education; this cantefiects the special characteristics
of each nation, including language, local and negiocultural traditions, and the
living conditions influenced by natural geograpHactors. However, there is a
growing trend of the “global curriculum,” in which popular international language
(like English) will be taught early; the curricuth mathematics, natural sciences, and
IT are equivalent. There are two issues that aportant to the education standards:
one is similarity in educational level structurerfr kindergarten to tertiary education,
and the other is time and qualification requirerserAn experimental system to
measure education and training results has beealapmd for the past 15 years
(OECD, 2004). The standards, process and methods amgplied to measure the
education and training results that have great atgpan national education systems.
Moreover, some international comparative studiegehgut the national education
systems into a global competition to which no natan be indifferent.
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(i) Traditional models to develop education systemshestablished a certain order. It
starts from eradicating illiteracy and moves tolding higher degrees for a more
complete education system. Decades are neededdaltomplete education system,
but under the pressure of globalization, such @gs® is not feasible. In order to join
and succeed in global competition, and to reforenrthtion rapidly, each nation must
give priority to elementary education because ithis foundation for other higher
education levels. With great efforts in a shortejrdeveloping countries must achieve
a common global education level to make social adea as rapidly as possible.

(iif) The core factor of the knowledge society, whicheiglacing the industrial society, is
sciences. If developing countries want to moderthee economy, they must develop
their own scientific system because this systethasey to international competition.
Because global cooperation activities will follosientific rules and will be based on
thoughts, through exchanges among scientific watkagveloping countries that want
to advance to higher levels cannot escape the @emend of making things scientific
on a global scale. In the knowledge economy, asnsfic know-how is the most
expensive in the global market, developing coustrimist quickly establish scientific
production for themselves.

2. Scientific Development as an Important Task in Tertiary Education

When we consider the importance of tertiary edoecatievelopment to establish a particular
effective science system for a country, we areinglkabout the core factor of sustainable
development under globalization pressure (KnigB04). Apart from this pressure, and because
of the high price of imported knowledge, each coumust develop its own knowledge and
creativeness with its own internal resources withg own scientific system. Long before
economic globalization, the sciences were inteonalized. In the relationship between
globalization and sustainability, this affirmatievery meaningful, as demonstrated in the four
following points:

« While the economic, cultural, and political impaofsglobalization may partly fall in
violent conflict with national and regional traditis and create new social conflicts and
dependences, global linkages in the scientifiafa not lead to similar problems and
risks.

+ Scientific advances will occur only in very smadirpunder the conditions of national
and regional competition. It is obvious that builglia science infrastructure is very
costly, but this investment will promise a linkagéh the intellectual treasure of the
world, and will enable the most effective partitipa in scientific debates beyond
national and cultural borders. Finally, the workiagperiences, wherever they are
gained, will be evaluated scientifically, and thppularized in the society.

« When we talk about sciences, we mention knowledgeé awareness as “basic
components.” These components have very specifaracters: they are always
symbolic and flexible, depending on location, tirsyation, and reality. In addition,
they are immaterial, and thus relatively stableysittally, knowledge can be destroyed
only when all knowledge documents are destroyedadimeople who hold knowledge
in themselves are killed. Knowledge and awareness@mmon property. They cannot
disappear. They remain intact when they are shasedknowledge should be
disseminated. In short, sciences are related teritides which are very different from
goods and service products.
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- The above characteristics make the sciences wétih #chievements a very important
factor for the future of human society. Even errcas have scientific effectiveness.
Any scientific viewpoint on teaching and learnirgndoe analyzed in serious scientific
debates and can then be verified through the tegchnd learning practice. Such
competition will verify the solidity of these tedanh and learning viewpoints.

A fact that should not be neglected is that patesdpyrights of intellectual property, and
scientific human resources are all very expendil@vever, knowledge and creativeness do not
have specific and separate cultural or nationatastaristics. Therefore, science development is
the best way for a nation to make the most of ws anlimited human resources. Through this
utilization, the nation can integrate into the glbknowledge society.

3. Education Reform in Vietnam: Achievements and Challenges
3.1. Education System in Vietnam: An Overview

Where does Vietnam stand? It is not easy to anfiwerquestion because the statistical
reports about the Vietnamese education system aresufficient. In addition, the survey
methods and reliability of the statistical data @@ persuasive. In the following we use
statistical data from the World Bank (World BankOgQ

In 2005, there were about 48,000 kindergartensnamsery schools accommodating about
2.75 million children, among them 421,000 childraged from 3 months to 3 years old
(accounting for 15 percent of the total childrertte same age) go to nursery schools and 2.3
million to kindergartens (accounting for 58 percenhtthe total children at the same age). By
2010, the kindergarten and nursery school systemldibe expanded to receive 18 percent of
the total children under 3 years old and 67 peroétite 3-5-year-old children.

Also in 2005, there were 7.77 million children frd@to 11 years old (accounting for 98
percent of the total children at the same agenditg five-year elementary schools. In the
education system, there are 14,000 elementary Elaoal 1,000 elementary and secondary-
combined schools. In comparison with the data atbtginning of this decade, the numbers of
both pupils and schools are lower. Two reasonsbeamentioned. Firstly, in Vietnam the birth
rate has decreased. Secondly, there are fewer emdr fpupils at higher ages attending
elementary school. A few years ago, under the pressf illiteracy eradication programs, the
rate of pupils at higher ages attending elementigjools was very high. One of the
development goals for 2010 is that 99 percent®fpihpils at elementary school age are going to
school. A second goal is that full-day schoolingssablished. The third goal is that pupils from
the age of three are beginning to learn foreigguages, and the number of the pupils, who have
to repeat their classes, will be reduced signitigan

Like in other countries, secondary education inthaen is divided into lower secondary
school (from & to 9" form) and the upper secondary school (fronf 1® 12" form). When
pupils graduate elementary school, they can ergeorslary school. When pupils graduate
secondary school, they have to pass an examin&ti@nter high school. In the 2004-2005
school-year, there were 6.7 million pupils attegdir®,000 secondary schools and 2.8 million
pupils attending 2,224 high schools. While the icuta for both elementary and secondary
schools are standardized nationwide, the curriculamhigh schools is divided into a general
curriculum and a special curriculum for those wpedalize in some certain subjects (science,
social science, or arts) from the 2006-2007 sclyear on. The latter can be introduced by
single schools, approved by the District MinistfyEalucation and Training. By 2010, secondary
schools must be able to take all students at secprngthool age. Half of lower secondary
graduates will continue to the high school leveb meet these goals, the number of form
repeaters must be lowered, and the number of schoptouts must be reduced.
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Vocational training has three levels: primary (dioa under one year), intermediate, and
college (each level lasts from one to three ye&ns2005, there were 1,688 vocational training
schools. There are many managing agencies of thessional training schools. Most of the
vocational training schools are under the managewfehe Ministry of Education and Training
(MOET). Some others are under the management ofmilitary. There are also private and
foreign-supported vocational training institutioria. general, vocational training schools and
centers in Vietham are still weak and cannot mieetdemand. By 2010, each province or city
must have at least one vocational training schodlthe training contents must be improved to a
higher level to meet the increasing demand of tmnemy. Thirty percent of the secondary
graduate students and 10 percent of the high saraduates should enter vocational training
schools and centers.

This information reveals from nursery level to higgthool level that Viethamese education
has achieved a higher level than would be expduasdd on its economic status (United Nations
Educational, Scientific, and Cultural OrganizatipgdNESCO], 2003). The education is
impressive in terms of both the achievements amd giowth rate. Along with such good
achievements, some severe weaknesses are beirgssattithrough strong reform efforts in all
education sectors (Tran, 2002). Compared with gighiboring countries in the region, Vietnam
has achieved significant progress, and this statermeupported by Figure 1.

Figure 1: Vietnam vs. East Asia in Development
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Priority for education in Vietnam also illustraté® appropriate insights about substantial
investments in education, which have helped mamyeldping countries to succeed. The
Republic of Korea is an example. Thirty years aigoyas at the low development level as
Afghanistan. Now, it is one of the most competith&gan economies, and it scores at the top of
the leading nations in international education (DEQ007). Annual financial investment into
education in South Korea is as high as the investimiethe United States of America (US). The
Republic of Korea also stands at the third positiorong OECD countries and OECD countries’
partners, after Israel and Ireland (OECD, 2007kr&hs a similar trend in Taiwan (China) and
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The People’s Republic of China. This level of invesnt affirms the importance of education in
globalization, including tertiary education, whigblays an increasingly important role.
Therefore, to develop and integrate into the glab#ibn process, Vietham must invest in
tertiary education both financially and intelledtya

Vietnam’s tertiary education system has been retstrad and improved comprehensively
from its low starting level at the end of the lashtury. The initial reform in education started in
the North after Vietnam gained independence and im¢he whole country, after the Vietnam
War against the US ended. At that time, Vietnaraisidry education structure was copied from
the education model of the Soviet Union. There werseries of small scientific institutions,
which were highly specialized, mono-disciplinarpdawith low linkages between teaching and
doing research. To suit the centrally planned eoonouniversities were put under the
management of relevant ministries (Kelly, 2000).eTéducation bill from 1998 opened this
structure, delivered increased autonomy to the arsites, and articulated a modern
understanding of the close connection of reseandraaademic teaching. Since the middle of the
1990s, five new universities were established bygers of smaller universities. These new
universities were Hanoi National University, Ho QWinh City National University, Da Nang
University, Hue University, and Thai Nguyen Univigys These universities all follow the
worldwide models of multi-disciplinary campus-unisities. Applying the government
resolution Number 14/2005 on basic and comprehensifiorm in tertiary education, MOET has
recently taken further action. It set up a reforlanpto carry out reforms based on successful
international experiences. One of the tasks is @move the central ministerial steering
mechanism for universities by self-management aidresponsibility. This is a basic reform
effort to address the inborn stagnation of centmalh universities in Vietnam.

There are two levels in the tertiary education eystin Vietham—undergraduate and
graduate levels—with a variety of studying timeiops and entrance conditions (Institute of
International Education, 2004). Undergraduate etitucas divided into two levels: (i) college
level (requires 2—-3 years or 1.5-2 years, dependimthe entrance levels of the students) and
(i) university level, which has two phases anddder 4—6 years, depending on each profession.
The first phase lasts for 1 or 2 years, in whieldents study general subjects. The second phase
focuses on professional study. Graduate educatidndes (i) master's degree, which lasts for
1.5-2 years, and mainly focuses on professionalimigaand (ii) doctorial degree, which lasts for
2—4 years for students with master’s degrees, ayghrs for students with bachelor’s degrees.

Figure 2 shows the basic structure of Vietnam’scatlan system, although it may vary
depending on the individual university. The diagraiso indicates that while the level
classification is in accordance with the currerdbgll trends, the trust of higher levels in the
education quality of lower levels is quite poor &ese there are plenty of entrance examinations.
The existence of so many entrance examinationsietn®m reveals weaknesses of quality all
over the education system. These examinations marattampt to compensate for a lack of
accredited standards by an inefficient comprehensintrol system. Although examinations
create high pressure for students and lecturessy tiesults do not indicate the real study
performance of students. Therefore, the reformhaf éxamination scheme throughout the
education system is another important task in mudeig education in general and tertiary
education in particular.
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Figure 2: The Vietnamese education system
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In Vietham there are seven types of universitiggeyTdiffer by their graduations and their
administrative competence. These types are:

« Multi-professional universities, following the wesh tertiary education models,
» Teacher-training universities and colleges,
« Technical and industrial universities with differerumbers of disciplines,

« Universities related to economic branches, pubistiiutions, and professions like
universities for agriculture, forestry and fisherwilitary and public service;
architecture; journalism; and communication,

+ Medical and pharmaceutical universities,
« Culture and art universities and universities foorss, and
« Open universities, open institutes, and privateensities.

Though the administrative homogeneity of tertisgucation in Vietnam is making
progress the institutional landscape is still vélggmented. Some universities are under the
management of the local departments of educatioth @maining or provincial people’s
committees. However the general competence stan@ddrllOET are arduously imposed. This
causes laborious co-ordination and approval praesdand reinforces bureaucracy, which is
widespread in Vietham. Moreover, the country’s iéyt education system is facing an
uncoordinated growth of different study programsl apecializations without consistency in
curricula between universities.

In the study year 2004—-2005, there were 1.3 milstrdents enrolled in 230 universities
and colleges and 35,000 master and doctoral stigemticipating in 122 different programs.
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Because the demand for education is much higherttiesupply, private and open universities
and colleges, where students often have to pay stiglly fees, are successfully offering many
programs to meet the demand.

High targets have been set up in the tertiary dohutadevelopment plan. However,
implementation plans have not been put down inildetacording to the governmental action
plan, the following performance must be achievetemiary education reform by 2010 (Social
Republic of Viet Nam, 2002).

- Time, entrance condition required, and graduatibmlblevels of tertiary education
system must be consistent nationwide

« Vietnam’s tertiary education system must come clégethe international standards.
“Major trends and achievements and developmentreqgees in higher education in
the world at the end of the ®@entury and the beginning of the*Xdentury represent
the second grounds for Vietham’s education policieésis always considered an
important task to review successful educationaktigyment policies in other countries
so that they can be applied creatively to the atrcsituations in Vietham. Thanks to
this approach, perceptions and ways of thinkingehaeen gained .In the world of
globalization and economic integration, the Govesnmsupports the expansion of
international relations to exchange views, ideapgegences, advanced progresses in
researches, studies, technologies and to enhanalnunderstanding among peoples
for peace, friendship and co-operation. Internaionco-operation provides
opportunities to mobilize external resources fa tievelopment of higher education”
(Ministry of Education and Training, Higher EducatiDepartment, 2006).

« Quality improvements must be implemented basicallyl comprehensively in all
aspects: equipment for all universities, curriculaching methods, evaluation, and
cooperation with foreign university partners. Thestncompetitive universities should
be cultivated to become academic centers of exumdle

« Research activities in universities must be dewedopnd fostered. Quality of teaching
and learning should be improved. Research reshltisld be applied in reality and
knowledge and technology transfer must be increaSedtary education should
effectively combine training, research, and knowkedtransfer to increase the
adaptability of graduates with the labor marketuregments, and to decrease the high
unemployment rate of graduates.

« Management for tertiary education must be improv&dndards and accreditation
should be implemented, resources should be use@ eibectively and education
statistics must be more comprehensive, reliablet@pidal.

« By 2010, the number of students should increasa 40 in 2005 (World Bank, 2006:
19) to 200 per 10,000 citizens, the number of mastelents must increase to 38,000,
and the number of doctoral students must increas&5t000. The proportion of
lecturers in universities holding master's degreds be increased to 40 percent (in
2000, it was only 27 percent), and doctoral degreast be held by 25 percent (in
2000, it was 18 percent).

Vietham needs to travel a long way to catch up lig developed regional and global
education level in overcoming its own weaknessesdincation. Some of the main weaknesses
are presented in the next section.

3.2. Weaknesses and Challenges of the Education SystemMietnam
3.2.1.Research and Studying Conditions (Nguyen 200@rthcoming)
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« The current curricula for students now are overdohith terms of contents. This is also
a weakness in some other countries because lectnm@r management agencies
(ministries, departments, universities) always wa#mtprovide students as much
knowledge as possible. But in fact, students’ tamel ability to learn all the taught
knowledge and skills are limited. Another curriculuveakness is that almost all
subjects focus on theory and that many subjectictliar are too detailed. Students
often are weak in generalizing their knowledge amdransferring it to practical
problems. Vietnam’s lecturers often fail to conteytheir students broad knowledge
and a consolidated understanding about a professianfield. Viethamese students
study much but focus only on their narrow professiioreover, the information
provided in the lecture is sometimes out of datkthfese weaknesses can be seen in
the curriculum contents of any university.

« Another weakness is the traditional routine leagnmethodology. Students keep
following the pre-set “recipes,” like in cookingh@&y follow exactly what they are told
by their lecturers. Lecturers are practicing teademtered methods and students learn
by heart the lecture contents without sufficientderstanding. In exams students are
evaluated through their memory performance. Stigdaré weak at research. They do
not know how to select a research topic, to sed tgsearch plan, to choose a research
methodology and to evaluate the formulation of seagch question, even during the
initial steps.

« Vietnamese students are industrious in studying,least because of the pressure of
the examinations. From the first day of schoolytiget used to stressful learning
programs. They have to attend classes outside sthget more knowledge and skills
to pass the examinations. Students in Vietham naysdeem to have only one way to
enter a promising personal future: passing theausity entrance exam. Therefore, the
pressure of the university entrance exam is vagi.hibtudents bring their study habits
from high school to university. They do not havendi to develop a new learning
behavior or find innovative ways to approach adofihey also do not have time or
experience to learn from their faults. It can ba&l ghat students study because they
have to cope with the exams and passing these asairar main purpose. As a result
students often know a stunning number of factsauttany appropriate understanding
of the overarching meaning and importance. Atealels from school to university, the
necessary creative virtues for students are nat pabugh attention. Far too little
progress is thus made in core competencies likeecsafidence, independence, ability
to be critical, and social and communicative skills

3.2.2.University Lecturers

The qualifications of many university lecturers eather low and heterogeneous. Normally
the better lecturers with good professionalism gathered in the big universities in the cities.
There are many older lecturers with limited commanhdheir subject. Most of them graduated
from universities in Eastern Europe decades ago hene had no chance to upgrade their
knowledge so far (Tiptoat al, 2003). The targets of education developmentiefiiam to 2010
described above are indicating that, even whenndiat achieves these targets, the level of
Vietnam’s tertiary education will be still far froen internationally competitive system.

Deputy Prime Minister Pham Gia Khiem said in a epafce about tertiary reform in June
2004 that the education infrastructure of univegsiin Vietham was thirty years behind that of
other developed countries (Vietham News, 2004). e reasons for the poor performance of
many universities are: low payment, shortage okassh resources, and lack of scientific
cooperation with other universities (especiallyefgn ones). Another reason is the weakness in
foreign language ability of many Vietnamese leatsireDespite the common problem of
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language difficulty, many Viethamese students hgragluated from both foreign and domestic
universities with excellent scientific achievemertt®wever, only few of them are willing to
work in Vietnamese universities because doing soldvoot give them much chance to develop
their future and career. Therefore, improving tihefgssionalism and scientific performance of
university lecturers is as important as it is difft to achieve (Tran, 2006).

Another problem related to the limited professicsmalof university lecturers is a particular
trouble affecting many university courses. Studestsnetimes bribe lecturers directly or
indirectly to get higher marks or to pass the exaAddressing this problem is part of the
resolute governmental fight on corruption (AsianvBlepment Bank and OECD, 2006).
However, the real situation is mostly concealed amigide the view of the broad public (Tran,
1999). Recently, some cases in violating exam egguis have been reported on some
newspapers and people were very disappointed (HG0S).

3.2.3.Quality Problems

Quality of tertiary education is always a hot topicopen debates about education reform
(see, for instance, Ha, 2006). Apart from the abuoeationed points, an underdeveloped quality
understanding in education is another reason ferqtmality deficits. A nationwide system of
indicators for obligatory standards was developeaty én late 2004 to accredit universities,
departments, and study courses (Ngo, 2006). New randern insights of a reasonable
understanding of quality are elbowing arduously irgfa traditional input-concentrated
approaches. According to this new view for educetioprocesses, quality is the difference
between intention and delivered resources on tieehand and the evaluated results on the other
hand. To follow this understanding, it is necesdarydentify the input-output-quality. Since
there is not a consistent standard system withnat@®nal comparability applied for the whole
country, the scoring for students’ achievementsehawited value. Students holding excellent
degrees may not really be excellent. This discrepais often worsened by the already
mentioned problem of illegal acquisition of fakedpoirchased degrees.

The high unemployment of graduates in Vietnam issed considerably by universities’
guality deficits and their lacking willingness tceet the needs of the economy. According to the
statistical data of the Ministry of Labour, Invaiéind Social Affairs (MOLISA) dated or"5
May, 2006, 80 percent of the graduates are workimyofessions different from the subject they
studied at university (Ho Chi Minh City [HCMC] Natal University, 2006). Because
enterprises do not believe in the training andifieate quality coming from the universities,
they only recruit students after an additional tiealtion in specialized training institutions
providing them urgently needed core competencid® lindependence, responsibility,
creativeness, and foreign language abilities.

3.2.4.Weaknesses in Research

There is a traditional and considerable gap betweaching and research in universities in
Vietnam. Most of universities consider teachingtlaeir first priority. Only when the tertiary
education reform was implemented recently, thengtrconnection between teaching and
research was imposed. Enhancing of research aesivitside universities is demanded as is
networking with independent research institutesidet Hanoi National University and HCMC
National University are being developed into centafr excellence. Vietham has a long road to
go before reaching a research level at which usitres play a key role in the country’s further
development and where modern teaching stems bathketdecturers’ own research practice.
Most universities in Vietnam lack research infrastare like labs and information equipment,
and many libraries are in poor condition. Many sct§ are based only on outdated curricula.
Many lecturers do not have their own research éxpees. Only small research projects are
generally carried out in universities. In “An Opéetter to the new Minister of MOET”,
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Professor Ha Van Thinh wrote that “in the past fiears, lecturers of HCMC National
University had written only 1.7 articles on averaged only one research paper submitted to a
global copyright organization had received a caghyi® This is a common problem of all
universities in Vietnam, not only the problem of MC National University. The national
science communities are gathered in the reseastitutes of the Vietnam Academy of Sciences
and Technologies (VAST) and the Vietnam AcademySaokcial Sciences and Humanities
(VASSH). Meanwhile, many university lecturers dat participate in any scientific discourse
(Anon, 2006). Corresponding to this, internationatworking is also poor, caused not least by
insufficient language capabilities. The latter fe tmain reason for failure to exploit the
opportunities given by accessing the huge and ivelgt cheap Internet sources and
communication platforms.

4.  Sustainable Reforms through Action Research

The weaknesses and restrictions discussed ab@re deeply rooted for a long time in
Vietnam’s education system; they are revealed w&early in all education levels. In the
Vietnamese training establishment, there is notayeew learning culturecalled alsa future-
oriented learning culturecorrespondingo the present level of development of science and
technology as well as to the demands of the tifRiestly it must be affirmed that the traditional
Vietnamese learning culture has two salient charastics: it is scholastic and reproductive, and
it serves the purpose of examinations almost exalys This learning culture hinders reform
efforts being carried out actively in Viethamesei@tion, particularly in tertiary education. Of
course, it is not too difficult to find out wheirgetmost pressing problem is and which models are
suitable to apply. The most difficult thing is ctieg a proper learning culture. If the learning
culture does not change—especially in tertiary aton—the reform effort cannot be as
effective as expected. Moreover, the achievememh®feducation system has not been able to
meet the development requirements of the societizarcontext of globalization. As mentioned
above, there is no shortage of suitable and futtiented initiatives on reform. These initiatives
are all able to meet the requirements of sustagnabnges. Nevertheless, when implementing
these tasks, we have to take into account thedarof usual habits and behavior in Vietnamese
traditional society.

Under the conditions of national development alotha@ization pressures, all fundamental
reforms must rapidly show their impact and effemtigss. Therefore, it will not be enough if
after setting up reasonable and necessary reforgettawe only wait for their slow and
progressive realization through growing generati@eyond that, we should be more active in
implementing the reform targets: reforms must bplémented first where there are unsuitable
routines and traditional sluggishness and whergethee opportunities for new reform
experiences and sustainable effectiveness.

Because such action plans require concrete adbpmeople, it will be unreasonable if at
the beginning we design a plan and try to applhéowhole country. The most important task is
to encourage as many as possible of those workitrigining establishments to have meaningful
changes in their attitudes and behaviors suitabllbe particularities of every specific domain.

For instance, if we want to effectively carry owtswinable reform in a central area of
tertiary education, which is studying sciences rgdieally in universities, we should have
programs and plans which can meet the followingld¢ams:

« Must be implemented in a certain location (uniwgrsilepartment, and subject) and
should be able to point out a clear action plarafbparticipants.

! (Laodong Newspaper, No.181, July 03, 2006)
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« Could be implemented with current available conditiand human resources.

« Must be oriented directly to the most pressing f[@wmis about which nearly all
members are concerned.

« Must be able to create a new studying habit wharihtee applied in all circumstances

« Must have a clear potential for sustainable devalm. First priority is not how to
achieve the targets but how to get sustainablegdsam attitudes, habits and actions.

« Must take into account complicated social issueselit conflicts among members,
and how to link all the members and encourage thiemcontribute to their
organization. Should also identify clearly the m@smbilities and encourage studying
activities for long term purposes.

Action research is a theory with an increasing iohm sustainable reform. This theory
can satisfy all of the above criteria. It was fistveloped in the 1940s by Lewin, a German and
American socio-psychologist. This theory focused fording sustainable solutions to the
problems of social research and reform. Lewin’swieint was that direct participants in the
reforms must participate in an action program, hiiclr action steps are planned carefully and
comprehensively. Figure 3 shows all the stepsah phocess.

Figure 3: Action Research

identifying a
general or initial %
idea

reconnaissance
or fact finding

take first action planning
step <X o
evaluate
amended plan
take second
action step ... &

Source: Smith (2001)

Each action has six factors, which are createdessoeely and are related to one another.
Observing the order of these steps will ensure eweiment of the target. This theory is
associated with learning through experience, ektbdrby Dewey (1938) and later recognized
by the education science with the planned sociibmamodel. Based on this theory, many
research alternatives can be implemented to direbtinge the social activities. Moreover, it can
be applied in all social fields (Zuber-Skerritt,98). While the theory of action research is not
applied equally in all western countries as it hasn largely preferred in the UK and Australia
(Action Research Resources, 2007), it seems to dog effective in implementing reform
projects in developing countries (Huizer, 1997).

This theory’s special point, which helps distirgjuit from traditional experimental social
research, is that its research objects are notrettpassive objects; they are acting subjects who
study their own activities themselves. In other dgyithe research subject systematically studies
his or her own activities; the research objecti@esthe activities of the subjects who carry out
this research, aiming at sustainably changing tleéras and the action system in which they
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participate based on their expected targets. Tls& [sthema describes the cycle of realizing
research based on action research theory follotiegpiral in which each grade comprises six
steps with the following contents (O’Brien, 1998).

- Step 1. A given situation should be changed, s istudied by researchers or
participants (or insiders) and then the core issudentified and expressed clearly and
exactly.

« Step 2: Collect information to be able to descrilaeefully the core of the research
issue.

« Step 3: Discuss solutions and build a tool kitvaleate; systematically study steps to
solve the problem.

« Step 4: Test the most promising solutions.
- Step 5: Evaluate the achieved results together.
- Step 6: Analyze the achievements, find new problent® solved in the next steps.

The next step will be a higher level in the spaat another process will begin similarly.
Action research occurs continuously in this pattern

The techniques here are rather simple. The ressaratio not study the actions and
behaviors of the research objects (other peopte),tleen based on research results explain and
show the research objects what they should andidmat do. Instead, the researchers—or the
insiders—do the research about their own behaviacsipns, and problems and then find
solutions to those problems. By learning how tovedheir own problems, the researchers will
be able to improve their own behaviors and actwitls their own exclusive strategies. They do
not need outside influence. Like in any other systéc and positive studying activities, results
can be achieved only with certain conditions. Theead participants must have a certain
autonomy and be equipped with basic professionalifgpations, for example, methods for
organizing gradual project implementation and systiic measures in supervising the process of
project implementation. Indirect participants mastively support this process.

If the above-mentioned conditions are met, all ¢higeria of sustainable reform will be
satisfied. Of course, this theory can only be aapto specific aspects or fields, where concrete
experience can be learnt. This is also a issubeothieory of action research: at first it has only
local influence. Like all other bottom-up strategié also faces the question of how to make the
strategy’s impact reach beyond the limit of dirgatticipants. In contrast, all experience drawn
from top-down reform indicates that such reformg/read to structural changes or changes in
actions and behaviors. However, such top-down medoalso reveal that stimulations from
outside often meet obstacles and become ineffectivere there exist sluggish conservative
routines and ingrained behaviors. In such casesetts no chance for “learning by doing” as
indicated by the theory of action research.

The two reform orientations (top-down and bottom-ape neither opposite nor exclusive
to each other; they should supplement each otlfiectefely in order that the reform can deploy
its effect more widely. In addition, the bottom-tgform strategy, as mentioned in the theory of
action research, needs to have appropriate conditio terms of organization structure (the
independence of each member, conditions and abibtyapproach information, current
conditions to experiment with the reform and avaithecessary risks) to be able to develop
itself.

The two basic factors of action research, to stidgystematically through b) practicing
research on subjects’ own actions, are findingrtig@al realization environment where just
these purposes are institutionalized: in educatstitutions in general (Hermes, 2001) and in
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universities in particular. Finally, the real prebis here are to teach and to learn with strict
scientific methods and for both the lecturers andlents to keep studying and researching
continuously (Nguyen and Muszynski, 2004).

This is the most successful studying strategy agesl so far. In the scope of this study,
we will expect an improvement in studying methodt @ good studying result. Strict scientific
rules, systematic analysis, and correct answersrocay effective and long-term studying models
are all the strengths of the model discussed sgaper.

5. Framework Concept for Reforming Teaching and Learning Methods in
Teacher Training

The set of principles of action research revealsimple to understand strategy for
sustainably reforming teacher training institutioins their core tasksself-researching the
subject’s own actions in improving teaching and leaing methods as a scientific learning
process.

The research problem is not imposed from outsidesban issue coming from inside the
participating actors. The action subjects are shglyhemselves and the research object is the
subjects’ own doing. The order of necessary stepsni action research project can be shown
briefly as follows:

- Step 1: Define which current teaching/learning rmodth in a concrete study

subject/course/study task are problematic fromvike/points of the persons directly
affected (students and lecturers) and what shaalchianged in which direction.

« Step 2: Find out what the main obstacles are tocovee the defined problems.

- Step 3: Decide what the new teaching/learning nu=sthghould look like, how they
could be carried out, and how to analyze with ddiermethods the experiences which
are made and what could be a concrete and feasfolen project.

« Step 4: Carry out the reform project, which is dismeously accompanied by self-
research based on scientific standards.

- Step 5: Evaluate the achieved results of the prajeterms of: (i) the experiences and
insights achieved and (ii) whether the empiricaleagch results reflect the process of
the project adequately. Is there any major diffeeebetween the experience of the
participants and the scientific evaluation?

- Step 6: Determine what has been achieved by thdtse®ggarding the initial project
goals. How can we improve the accompanying researaling additional or modified
problem formulation or empirical instruments? Wsladuld be the connecting project?

As discussed briefly regarding action researchegtsj some conditions are required to
implement such projects. Firstly, apart from theedi participation of students and lecturers, we
need the supportive participation of authoritied aarvice providers inside the university. This
participation is especially important for sustaifigb Another important prerequisite is a
qualification of all directly affected persons. Vhieave to learn beforehand how to recognize
and apply:

() The basic methods to practice team activities irtigdaindependence (the concrete
targets are not pre-set, the implementation methaubt regulated, and there is no
continuous outside supervision),

(i) Methods and techniques for empirical research loaisic level, and
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(iif) Careful documentation of the project courses argl-&aunderstand reporting for
everyone outside the project.

The mentioned methods, instruments and technigeesasy to learn in a short time on the
necessary basic level and can be made availabsudents and lecturers of all subject areas. By
doing so, the benefits of the project will be mgechater in comparison to the efforts undertaken.
Thanks to their excellent learning capacity, sdienself-learning projects have the potential to
enable any institution—especially teacher trainmsgitutions—to become a learning institution
at all levels.

This paper is not the place to deal with the frawdwconditions for necessary content
elements, pragmatism, and project design. Theselittmms should be considered and paid
careful attention in the action research projeeé (®r details in Nguyen and Muszynski, 2004).
In order to have sustainable reform in tertiaryadion in Vietham in general and in teacher
training in particular, the following closing renkarshould be focused upon.

+ Self-researching reform projects suits well to depmg countries like Vietnam
because the process can be applied under limiteditamns of equipment and qualified
human resources, like the situation of teachenitrgiinstitutions in Vietnam.

« Adaptability with current available and restricteanditions and little supplementary
requirements is possible because these projeat®tdioeed great scientific efforts and
achievements. The scientific results do not provlue learning success. Rather, the
experiences from carrying out the project are irtggdr Even errors and mistakes can
be fruitful learning elements.

+ Reform processes are always reflected in detadlutfin the accompanying scientific
research; the whole project always remains undectimmand of the participants. It is
their own problem, addressed and controlled by Hedwes, which is a much better
approach than being confronted with instructiosrfroutside. It has been empirically
established that externally motivated reform retpssffer from short expiry dates.

« Action research projects also bring multiple valeagub-results. If these projects are
implemented effectively, the reform work will brirggudents, lecturers, management,
and service suppliers together so that effectivel @amovative communication
structures will spread and a common understandiogtathe university’s goals can be
found.

Even if these projects have not been successhll aspects at the beginning, the mid- and
long-term learning achievements are still meanihdfinally, it should be underlined again that
the purpose of the projects described above istmatreate a “definitely reformed” teacher
training institution but an institution with betterarning capacity—an institution that is able to
conduct self-reforms continuously
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